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among low-achieving, socially rejected fourth graders in *Academic Tutoring and Social Skills Training, and effects on reading scores remained at one-year follow-up (Coie and Krehbiel, 1984).
Hawkins, Catalano, and their colleagues implemented the ^Seattle Social Development Project with first graders in eight Seattle, Washington, public schools (Hawkins, Catalano, Morrison, O'Donnell, Abbott, and Day, 1992). The initial universal preventive intervention program lasted four years, from the first through the fourth grade. It was a multicomponent intervention and sought to reduce risks in family, school, and peer environments. Although participating schools were chosen on the basis of high crime in their catchment areas (and therefore the intervention might be designated as selective), the program focused on all children rather than on identified at-risk children. One school implemented the program with all students, and one school served as a full control school. The students in the remaining six schools were randomly assigned to experimental and control classrooms. The intervention included teacher training and supervision to modify classroom instruction and classroom management practices in grades 1 through 4, training and supervision of first-grade teachers in the use of Shure and Spivack's (1988) Interpersonal Cognitive Problem Solving Curriculum (see the section above on early childhood), and parent training in grades 1,2, and 3. Teachers were trained in proactive classroom management, effective instructional methods, and cooperative learning (Hawkins, Doueck, and Lishner, 1988; Hawkins and Lam, 1987). Parents were offered two programs. The first, offered when children were in first grade, was a skiUs-training program focused on management of children's behavior (Hawkins, Catalano, Jones, and Fine, 1987). The second, "How to Help Your Child Succeed in School," offered when children were in second and third grades, focused on providing parental support for academic development (Hawkins et ah, 1987).
Results of assessments were reported shortly after the children entered fifth grade (Hawkins et al., 1992). Fewer children in the experimental group than in the control group reported having initiated delinquent behavior and alcohol use. Children from the experimental group also reported more positive results than control group children for parent management, family communication, family involvement, attachment to family, school rewards, school attachment, school commitment, and achievement tests.
An Example from Prevention Services: School Reorganization
Academic arhipvempnt ran alsn hp enhanced through a preventivehree years following intervention. Further, significantly more control boys were retained in a lower school grade or placed in special classes, schools, or institutions. Twice as many control boys (44 percent) as boys in the experimental group (22 disease and related disorders: A collaborative re-analysis of case-control studies. International Journal of Epidemiology; 20: S13-S20.
